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EDITORIALS 


Many  special  groups  and  speakers  have 
come  to  Selwyn  House  over  the  years.  How 
do  these  speakers  benefit  us?  These  speak- 
ers enrich  our  lives  in  ways  we  shall  imme- 
diately see  and  in  ways  we  shall  probably 
not  even  suspect  until  long  after  we  have  left 
the  school. 

Speakers  add  variety,  a  break  in  the  rou- 
tine, to  an  ordinarily  predictable  week. 
Such  breaks  are  necessary  to  help  the  mo- 
rale of  the  students,  particularly  at  this 
trying  time  of  the  year,  February.  Further- 
more, while  one  is  learning  something  fi-om 
the  speaker  on  account  of  his  knowledge  and 
practical  experience,  there  is  no  preoccupa- 
tion vrith  grades,  as  there  is  when  one  stud- 
ies formal  academic  subjects.  Thus,  the 
speakers  add  variety  to  school  life,  benefit 
the  students  directly  through  their  knowl- 
edge and  experience,  and  do  not  create  a 
grade-conscious  atmosphere. 

Another  benefit  of  speakers  is  that  they 
give  the  entire  school  a  focus  on  a  single 
subject,  a  shared  experience  and  common 
knowledge.  In  this  way  students  may  dis- 
cuss what  the  speaker  said  without  the 
initial  encvimbrance  of  having  to  explain  to 
one  another  what  the  event's  content  was.  It 
is  therefore  easier  for  students  to  relate  to 
one  another  through  this  common  experi- 
ence. Moreover,  as  soon  as  the  discussion 
period  begins,  students  and  staff  benefit 
from  the  chance  to  get  to  know  one  another 
better  through  their  responses  to  the 
speaker's  talk.  The  speaker  thxis  facilitates 
the  formation  of  closer  bonds  among  the 
students  and  staff  of  the  school. 

Perhaps  the  most  important  benefit, 
however,  is  that  the  personal  and  social 


awareness  of  the  student  body  is  raised  each 
time  a  speaker  comes.  When  Mr.  Keene 
came  to  talk  about  his  remarkable  search  for 
a  black  zebra  with  white  stripes,  did  he  not 
raise  our  awareness  of  what  people  can  do? 
When  the  group  of  SAGE  students  came  last 
year  to  talk  about  the  troubles  they  face,  and 
we,  by  extension,  face,  in  so  many  parts  of 
the  globe,  did  they  not  raise  our  sense  of 
personal  responsibility  for  what  occurs  in 
the  world  as  well  as  our  social  awareness  of 
the  difficulties  of  others?  Most  recently,  Mr. 
Patrick  Colquhoun,  who  spoke  of  Alexander 
Solzhenitsyn,  lectured  about  the  abstract 
and  the  practical  problems  we  face.  When 
v^U  we  wake  up  fi-om  our  slumberous  state? 
These  speakers  are  here  to  encourage  us  to 
be  responsible,  caring,  active  beings.  We 
have  already  seen  films  about  nuclear  war. 
Do  we  need  another  speaker,  like  Max,  to 
tell  us  about  our  pitiable,  agonizing  pros- 
pects once  again?  The  time  for  action  is 
here.  Yes,  we  nod  our  heads,  something 
should  be  done  about  the  world's  problems, 
and  we  begin  to  complain  to  each  other  that 
we  pay  too  much  for  bad  lunches.  Bad 
lunches!  We  aren't  even  thankful  we  have 
lunch  at  all! 

Alexander  Solzhenitsyn  debated  the 
truth  of  a  Soviet  proverb:  "Freedom  spoils; 
lack  of  fi-eedom  teaches."  He  declared  force- 
fully that  the  Soviet  system  is  a  Lie,  that 
because  the  maxim  is  based  on  principles  of 
hate  and  aggression  it  can  never  be  true. 
Will  we  prove  the  lie  of  this  proverb  true? 
Will  we  be  spoiled  by  the  fi-eedom  we  enjoy, 
only  to  learn  once  we  have  let  the  world 
become  so  polluted,  either  by  chemicals  or 
by  lies,  that  we  can  no  longer  svrim,  eat, 
walk,  or  perhaps  think  in  freedom?  If  we  do 
not  begin  to  address  these  problems,  we 
"shall  inherit  the  wind,"  and  nothing  more. 
Even  the  wind  we  inherit  wdll  be  poisoned. 
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GRADE  REPS 


GRADE  8 

Hello  again,  I'm  your  friendly  neigh- 
bourhood grade  representative.  Life  is 
wonderful,  isn't  it?  I  mean,  March  break  is 
coming  soon  and  the  end  of  the  year  will  be 
upon  us  sooner  than  one  would  think. 
However,  we  must  keep  up  our  guards.  For, 
as  we  speak,  a  serious  and  deadly  disease  is 
in  our  midst.  Yes,  you  guessed  it:  braindead- 
ness!  It  is  even  possible  that  it  has  already 
infiltrated  our  ranks.  Consider  the  person 
sitting  next  to  you  at  this  very  moment,  or 
even  yourself  for  that  matter.  Does  he  wear 
a  glazed  look  on  his  face?  Is  he  giddy  with 
laughter?  Is  he  asleep?  Is  he  wearing  a 
stupid  smile  on  his  face?  Are  you  reading 
I  this  in  a  class?  If  any,  and  I  must  stress  the 
word  any,  of  the  above  are  true,  it  is  sug- 
gested that  you  wake  up  and  smell  the  coffee 
or  the  results  could  be  disastrous.  It  is  even 
possible,  perish  the  thought,  that  I  may 
have  contracted  this  disease.  It  is  our  re- 
sponsibility to  stop  the  advance  of  this  dis- 
ease. So,  my  friends,  keep  up  your  guard  and 
stay  alert. 

Jeremy  Taylor 

GRADE  9 

My  School  Right  or  Left? 

The  follovring  scene  is  often  acted  out  in 
the  corridors,  classrooms  and  bathrooms  of 
Selwyn  House:  a  student  gets  a  bad  mark  on 
a  test,  is  annoyed  at  some  teacher  or  is 
outraged  at  some  new  policy  of  the  school  ad- 
ministration. Approaching  a  friend,  he  ex- 
claims, "This  school  is  so  Communist!" 

The  sage  friend  leans  back  and  knowl- 
edgeably  comments,  "Of  course  not.    It's 


fascist."  He  gives  a  scornful  snort  to  empha- 
sise his  point. 

The  intellectual  level  of  this  conversa- 
tion will  probably  not  impress  the  average 
listener,  but  it  raises  an  interesting  ques- 
tion: politically  speaking,  just  where  does 
the  school  stand? 

Before  the  analyst  begins  his  task,  he 
must  examine  the  special  considerations 
posed  by  the  school.  The  influence  of  par- 
ents. Old  Boys,  provincial  governments, 
members  of  the  Board  of  Directors,  etc., 
must  be  excluded  as  they  have  no  parallel  in 
the  political  theory  of  the  last  three  thou- 
sand years,  for  no  political  scientist  has,  as 
yet,  invented  a  theory  that  includes  the 
infinitely  complex  set  of  relationships  that 
form  a  school.  To  have  a  valid  analysis  that 
means  something  to  the  reader,  the  analyst 
must  use  technical  terms  current  in  political 
science  today.  For  this  reason  he  must 
confine  his  analysis  to  a  narrower  spectrum 
so  that  it  is  not  unique  and  can  be  compared 
with  other  simpler,  better  known  political 
systems.  He  must  examine  only  the  simpler 
relations  between  teachers,  administrators 
and  students.  This  narrower  scope  assures 
the  viniversality  of  the  analysis  and  its  abil- 
ity to  translate  into  the  better  known  areas 
of  national  and  regional  politics. 

The  first  task  of  the  political  analyst  is 
to  determine  in  whose  hands  power  resides. 
This  task  is  comparatively  easy  in  the  case 
of  a  school.  The  headmaster  holds  an 
enormous  amount  of  power.  For  practical 
reasons  he  bestows  much  of  his  power  on  the 
directors  of  the  elementary  and  secondary 
schools  and  the  heads  of  departments.  From 
here  power  is  given  to  teachers.  The  process 
closely  resembles  that  of  subinfeudation,  or 
the  process  of  the  king  bestowing  power  to 
several  dukes,  the  several  dukes  to  many 
earls,  and  so  on  with  each  holding  less 
power.    In  these  cases,  as  in  the  case  of 
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Selwyn  House,  the  lord  often  ended  up 
having  less  power  than  the  sum  of  the  power 
of  his  subordinates.  As  in  medieval  politics, 
the  lord  on  the  lowest  rung  wields  enormous 
power  over  the  subject.  The  teacher  has 
almost  arbitrary  control  over  many  aspects 
of  a  student's  life.  On  the  next  rung  are  the 
heads  of  departments.  They  wield  sHghtly 
more  power  than  teachers  in  regard  to  cur- 
riculum and  marking  policy,  but  have  neg- 
ligible power  in  terms  of  student  control.  On 
the  highest  rung  are  the  key  administra- 
tors, who  together  have  almost  complete 
control  over  everybody.  The  lowest  caste  to 
be  considered,  the  students,  has  no  direct  re- 
liable, constitutional  power  over  policy  de- 
spite its  overwhelming  size.  The  question  of 
who  wields  power  is  easy  to  answer  by  way 
of  a  student-stafF  polarization.  When  the 
analyst  tries  to  define  the  differences  of 
power  between  different  staff  members,  he 
is  hampered  by  the  fact  that  no  clear-cut 
protocol  exists,  as  the  need  rarely  arises  due 
to  the  solidarity  of  the  ruling  class.  He  must 
unfortunately  resort  to  unproven  hypothe- 
ses and  hazy  generalizations  due  to  the  lack 
of  a  constitution.  The  hierchial  structure  of 
Selwyn  in  regards  to  who  wields  political 
power  and  how  it  is  distributed  seems  to 
mirror  very  closely  feudal  society. 

In  whose  interest  does  this  group  of 
people — the  staff — wield  power?  To  answer 
this  question,  the  analyst  must  divide  the 
power  of  the  staff  into  two  categories: 
knowledge  and  disciplinary  actions.  The 
former  is  used  only  in  the  interests  of  the 
whole  community;  the  latter,  though  often 
abused,  is  also  for  the  benefit  of  all.  That 
knowledge  is  power  is  an  assertion  that 
many  would  contest,  but  in  the  case  of  a 
teacher  it  is  his  prime  source  of  power. 
Knowledge  is  a  prime  source  of  power  in 
today's  society.  Take  the  following  example: 
all  key  positions  in  society  today  are  the 
resvdt  of  years  of  acomiulating  knowledge 


in  some  way,  be  it  learning  in  university, 
gaining  experience  on  the  job  or  reading 
books.  The  bestower  of  this  knowledge  thus 
has  the  power  over  who  is  powerful  and  who 
is  not.  The  power  of  knowledge  is  not  a 
direct  form  of  power,  but  it  has  a  very  large 
influence  in  the  life  of  an  individual.  In  this 
respect  the  staff  are  among  the  most  selfless 
individuals  on  earth.  They  imbue  students 
with  all  the  knowledge  they  can  give  and  the 
student  can  receive.  In  the  second  area  the 
staff  have  a  dubious  track  record.  The  direct 
disciplinary  power  of  the  teacher  was  insti- 
tuted only  as  an  unfortunate  necessity  to 
keep  unwilling  students  on  course.  The 
power  was  almost  instantly  abused  in  or- 
ganizations like  English  public  schools, 
which  created  a  prison-Uke  atmosphere  for 
their  students  and  actually  infringed  upon 
the  other  side  of  the  dichotomy,  knowledge. 
Modern  education  has  begun  to  reverse  this 
process.  In  some  places,  discipline  has  be- 
come too  lax  and  chaos  has  infringed  on 
learning,  but  at  Selwyn  House,  heir  to  the 
public  school  tradition,  much  meaningless 
discipline  exists.  Lining  up  in  the  elemen- 
tary school,  homework  book  policy,  and  late 
policy  are  all  examples  of  these  anachro- 
nisms. Admittedly,  these  are  quickly  disap- 
pearing remnants  of  a  once  supreme  way  of 
thinking.  A  more  serious  accusation  is 
whether  the  staff  rule  in  naked  self-interest. 
In  rare  cases  they  do,  but  except  for  these 
cases  and  a  few  privileges  that  a  ruling  class 
seem  destined  to  enjoy,  they  are  not  selfish. 
Theoretically  the  staff  rule  in  the  interest  of 
the  student  body:  in  practice  they  do  so  as 
well,  but  occasionally  rule  for  the  sake  of 
meaningless  regimentation  and,  even  more 
rarely,  in  selfish  interest. 

There  remains  one  subject  to  be  dis- 
cussed: where  do  the  staff  get  this  enormous 
amoujit  of  power?  They  draw  on  two  bas- 
tions: tradition  and  legality.  Tradition  can 
be  briefly  summarized  as  "that's  the  way  it 
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has  always  been  so  it  must  be  right."  Legal- 
ity is  a  more  complex  affair.  It  emcompasses 
perfect  logic  as  far  as  knowledge  as  power  is 
concerned  and  questionable  logic  concern- 
ing discipline.  The  syllogism  that  the 
knowlegeable  should  bestow  knowledge  on 
the  ignorant  is  flawless.  The  argument  that 
the  intelligent  bestowers  of  power  should 
rule  the  ignorant  receivers  of  knowledge  is 
much  more  controversial.  Itis  what  justifies 
discipline,  which,  as  we  have  already  seen, 
is  abusable.  The  staff  seem  to  rest  upon  a 
fairly  solid  mixture  of  perfect  logic  and  logic 
acceptable  to  the  majority. 

The  staffs  administration  seems  to  be 
the  rule  of  the  few,  primarily  in  the  interest 
ofall,  by  legal  and  traditional  arguments.  In 
Aristotelian  terms,  this  classifies  it  as  an  ar- 
istocracy, or  the  government  of  the  few  for 
all  with  an  implication  of  legitimacy  based 
on  legality,  tradition  and  hierarchy,  in  turn 
based  on  knowledge.  Schools,  especially 
Selwyn  House,  conform  to  these  specifica- 
tions in  every  respect.  Aristocracy  has 
gained  a  bad  name  due  to  the  fact  that  it  is 
often  hereditary  and  its  governments  often 
become  less  efficient.  In  its  peculiar  Selwyn 
House  variety,  a  select  process  determines 
the  aristocrats.  Furthermore,  aristocracy  is 
a  pure  form  of  constitution  (i.e.  its  rule  is  for 
the  people),  or  in  Aristotle's  words:  "It  is  the 
especial  mark  of  aristocracy  that  the  distri- 
bution of  honoxirs  should  have  been  made  in 
accordance  with  the  virtue  of  the  recipi- 
ents." Aristocracy  often  degenerates  into 
oligarchy  (rule  of  the  few  for  themselves). 
Selwyn  House's  staff  must  avoid  a  relapse 
into  the  English  public  school  system  of 
mindless  disciphne,  the  chaos  of  ultra-mod- 
em education,  or  excessive  indulgence  in 
themselves. 

David  Price 


GRADE  10 

The  Selwyn  Mangier 

Like  to  tell  you  loout  my  baby 
You  know  she  comes  around 
She's  about  five  feet  four 
From  her  head  to  the  ground 
You  know  she  comes  'round  here 
Just  about  midnight 
She  makes  me  feel  so  good.  Lord 
She  mades  me  feel  alright 
And  her  name  is... 

—Them 

Now  I  know  you've  all  heard  about  the 
Midnight  Rambler,  that  rapist  in  anger,  but 
I  want  to  talk  to  you  about  the  Selwyn  Man- 
gier, the  one  you've  never  seen  before.  The 
Selwyn  Mangier  is  a  lady-killer  of  the  high- 
est degree.  You  can  tell  by  the  way  he  walks 
and  talks  he's  a  woman's  man,  no  time  to 
stop.  Women  find  him  utterly  irresistible, 
and  he  finds  them  wherever  he  goes.  I  guess 
you  could  call  him  the  Pied  Piper  of  sex, 
Casanova  X  10.  You  see,  the  Mangier 
knows  exactly  how  to  play  his  cards;  he 
knows  not  only  what  makes  women  tick  but 
what  makes  'em  tock.  For  the  Mangier, 
picking  up  girls  is  not  simply  a  leisure  activ- 
ity but  a  way  of  life.  For  him  it  is  an  art,  not 
just  a  skill.  Just  recently,  I  was  able  to  get 
the  Selwyn  Mangier  to  talk  to  me  about  just 
what  it  is  he  does  that  drives  the  girls  so  wa- 
wa.  This  is  a  rare  and  exclusive  interview, 
so  for  all  you  males  who  wish  to  improve 
upon  your  amateurish  ,  blundering  and 
incredibly  unsuccessful  dating  skills,  listen 
up! 

The  Interview 

ME:  Mr.  Mangier,  I  know  you're  a  busy, 
busy  man,  but  I  was  hoping  that  you  might 
be  able  to  share  with  us  just  an  infinitesmal 
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amount  of  your  overbearingly  brilliant  pick- 
up strategy? 

HIM:  Sure,  man.  Life  is  a  steamboat,  so  I 
got  plenty  of  time.  I  just  want  to  say  right  off 
the  ol'  bat  that  I  was  bom  with  this  teilent,  so 
no  matter  how  hard  I  try  to  explain  it  to  you, 
not  much  is  gonna  change.  But  I'll  do  my 
best,  which  is  pretty  good. 

ME:  Thank  you  very  much  indeed.  Your 
Hipfulness.  First  question:  How  do  you 
initiate  the  pick-up  procedure? 

HIM:  Well  you  know,  man,  women  are 
basically  just  like  rubber  bands:  the  farther 
you  push  'em  away,  the  faster  they  come 
back...  Dig  this  scenario:  You're  at  some 
party  and  you  see  a  definite  scorcher  stand- 
ing across  the  room  from  you.  Now  a  lot  of 
lame-brains  would  stare  at  this  girl  like  she 
was  the  Virgin  Mary  or  something,  with 
their  eyeballs  bulging  out  like  grapefruits 
and  their  tongues  exploring  the  carpet. 
Wrong;  all  wrong.  Girls  don't  like  the  "I've 
been  locked  up  in  the  closet  with  Plavboy 
magazine  all  my  life"  gape.  It  really  turns 
them  off.  The  first  glance  should  indicate  nil 
interest.  In  fact,  when  you  first  look  at  her, 
tell  her  with  your  eyes  that  even  if  all  the 
other  women  in  the  world  were  rabid  liz- 
ards, you  would  still  laugh  in  her  face  if  she 
approached  you.  But  then  quickly  alter  the 
look  to  suggest  that  you  might  be  interested 
after  all.  You  follow  me? 

ME:  Not  really. 

HEM:  That's  cool;  life  is  like  a  pencil  shar- 
pener— the  longer  you  stick  arovmd,  the 
sharper  you  get.  Try  and  keep  up,  my  man. 
As  I  was  saying,  after  sending  this  girl 
conflicting  data,  the  next  thing  to  do  is  to  slip 
over  to  her  side  of  the  room  and  linger  in  her 
general  vicinity.    Once  you've  done  that. 


glide  by  her  and  give  her  the  ol'  head  to  toe 
look  and  then  disappear  into  another  room. 
At  a  later  date,  return  to  the  room  where 
she's  at  and  prepare  to  make  your  final 
approach. 

ME:  Ah  yes,  the  actual  pick-up  itself  This 
is  the  hardest  part  for  us  lesser  beings. 
Perhaps  you  could  offer  some  helpful  advice 
on  how  to  avoid  come-on  blunders? 

HIM:  Listen  man,  life  is  a  toaster  oven;  if 
you  can't  take  the  heat,  pop  out.  If  you  can't 
conquer  your  fear,  then  you  might  as  well 
pack  up  your  bags  and  catch  the  next  flight 
out.  But  I'm  going  to  assume  that  at  least 
some  of  you  can  muster  the  courage  to  ap- 
proach a  girl  and  carry  on  with  the  scenario. 
Now  because  most  of  you  are  not  like  me,  I 
know  that  you  wonder  what  to  use  as  an 
opening  line.  Well,  I  can  certainly  tell  you 
what  not  to  use.  Don't  ever  use  one  of  those 
sappy  compliments  as  an  opening  line.  I  saw 
one  total  turnip  approach  a  girl  once  and  say 
"Hi,  my  name's  Melvin.  I  just  couldn't  help 
but  notice  how  lovely  your  earrings  are." 
Melvin!  Go  back  to  the  Twilight  Zone!  That 
doesn't  work!  If  you're  gonna  open  with  a 
comment,  try  one  that's  partially  insulting, 
like  this:  "Hi,  my  name's  Melvin.  You  know 
those  earrings  of  yours  remind  me  of  some- 
thing out  of  my  old  Lego  set.  But  the  rest  of 
you  is  certcdnly  well  put  together."  Now 
while  she's  figuring  out  whether  she  shoiild 
hit  you  or  laugh  at  you,  you  turn  on  what- 
ever charm  you  have  and  hope  she's  gullible. 
Basically  you  have  a  50/50  chance;  either 
she'll  think  you  are  a  total  drip  (which  you 
probably  are)  or  shell  think  you're  fantas- 
tically cool  (which  I'm  sure  you're  not  be- 
cause the  only  other  fantastically  cool  per- 
son besides  myself  that  I  know  of  is  Zaphod 
Beeblebrox,  and  he  doesn't  even  exist).  If 
she  does  laugh  or  leave  a  handprint  on  your 
cheek,  just  resign  yourself  to  the  fact  that 
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she  was  smarter  than  she  looked  and  get  out 
of  her  way.  But  if  by  some  slim  chance  she 
thinks  you're  all  right,  smile,  but  don't  get 
too  eager. 

ME:  Well,  that  certainly  clarifies  a  great 
deal,  Your  Studliness.  Unfortunately,  the 
EDITOR  of  this  paper  will  become  exceed- 
ingly ANNOYED  if  this  article  doesn't  END 
soon.  I  must  thank  you  once  again  for  shar- 
ing with  us  your  unfathomable  wisdom,  and 
if  there  is  any  last  coment  Your  Sexiness 
would  like  to  make,  feel  free  to  keep  it 
incredibly  short. 

HIM:  Sure,  man.  Like  I  said  before,  life  is 
a  stop  sign,  so  who  cares?  There's  no  point 
in  worshipping  me  for  what  I  got;  just  live 
your  life  how  you  want  and  don't  believe  a 
word  you  just  read  because  the  guy  who 
wrote  it  is  full  of  it  (it's  true,  ask  his  fi-iends). 
The  point  is,  man,  that  everyone's  got  a  bit 
of  me  in  *im,  and  that's  a  good  thing,  lemme 
tell  ya!  Don't  let  yourself  get  discouraged 
because  even  ol'  Melvin  eventually  got  luck 
(her  name  was  Henrietta),  and  if  Melvin  can 
do  it,  the  world's  a  sick  place.  Remember, 
I'm  O.K,  you're  not,  so  keep  your  feet  on  the 
grotmd  and  keep  reaching  for  that  cookie 
jar!  See  ya,  man. 

That's  it  for  this  week,  folks.  Remember, 
gryphons  are  signs  of  VIRILITY,  so  keep 
your  blazer  on  at  all  times. 

Myles  Hainsworth 

GRADE  11 

The  Empire  Strikes  Back 

Broadcast  News^  touted  as  one  of  this 
season's  "freshest  comedies"  (and  biggest 
moneymakers),  was  pulled  from  the  thea- 
ters last  week  after  having  been  on  the 


screen  for  only  sixty  days.  Why?  Was  this 
the  work  of  Moslem  fanatics,  hoping  to  get 
Palestinian  movie  stars  released  from  jail? 
Was  it  some  KGB  plot?  No!  It  was  the 
stormtroopers  of  the  Office  de  la  Langue 
Francaise,  spreading  their  message,  or 
should  I  say,  stopping  the  anglophones  from 
spreading  theirs. 

The  new  weapon  I'Office  has  got  its 
hands  on  is  Bill  1 05 ,  the  Quebec  Cinema  Act, 
a  cousin  of  our  old  friend  Bill  1 01 ,  which  sent 
so  many  of  our  classmates  (who  remembers 
Gyslain  Tissot?)  and  nearly  sent  this  writer 
to  the  francophone  school  boards.  It  states 
that  no  film  may  be  publicly  shown  in  Que- 
bec after  a  grace  period  of  sixty  days  unless 
a  French-dubbed  version  is  available.  The 
objective  of  this  law  is  to  protect  the  French 
language  from  an  uncontrollable  flood  of 
English  language  movies. 

In  theory,  that  is.  In  fact,  American 
movie  distributors,  who  regard  Quebec  as  a 
rather  small  market  anyway,  will  simply 
write  off  this  area  and  release  the  films  at  a 
later  date  when  they  normally  release  the 
French  versions,  if  at  all.  The  English  cin- 
ema chains,  faced  by  audiences  who  can  get 
movies  from  their  video  clubs  before  they 
come  out  in  the  theaters,  will  wither  and  die. 
Another  piece  of  Anglo  Quebec  will  be 
snuffed  out,  and  more  people  will  move  to 
Toronto  (who  remembers  Edward  Rior- 
dan?). 

Not  only  that,  the  schools  will  be  hurt  as 
well — the  National  Film  Board  cannot  re- 
lease films  to  anybody  unless  they  have  a 
French  version  available  as  well.  They  don't 
have  the  cash  to  translate  them  all,  so  they 
will  slowly  start  on  some  and  keep  the  rest 
stashed  away,  where  nobody  can  use  them. 

This  silly  dog-in-the-manger  attitude 
towards  English  language  films  is  unfair 
(they  don't  have  to  translate  French  films  to 
English,  do  they?),  silly ,  and  iinreasonable. 
It  wotild,  however,  be  understandable  had  it 
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come  from  a  PQ  government.  They  did 
everything  they  could  to  contain  the  Anglo 
enclave  in  Quebec,  but  at  least  they  were 
consistent  and  honest  about  it.  No,  this 
great  law  comes  from  the  people  who  were 
voted  into  office  on  the  platform  that  they 
would  reform  the  language  laws.  Our  local 
MNA,  Richard  French,  got  a  great  deal  of  his 
votes  through  these  promises.  Instead,  we 
have  been  stabbed  in  the  back  by  the  man 
who  said  he  was  a  friend  to  all  Quebecers — 
Robert  Bourassa. 

That  wouldn't  be  so  bad — all  politicians 
break  promises;  only  the  most  plausible 
liars  get  elected — except  that  it  is  hypocriti- 
cal as  well:  this  leader  of  ours,  who  sacrifices 
his  credibility  on  the  altar  of  French  culture, 
has  volunteered  to  tour  the  nation  speaking 
(in  ENGLISH,  I  might  add)  in  support  of  the 
Free  Trade  pact,  which  would  do  more  to 
wipe  out  the  French  presence  in  North 
America  than  any  movie  could.  It  is  rare 
that  we  see  this  type  of  sheer  treachery  and 
dishonesty  in  so  powerful  a  person,  but  I  am 
told  that  he  displayed  it  on  quite  a  regular 
basis,  during  his  last  mandate  in  the  early 
70's,  aroiind  when  I  was  bom. 

What  can  we  do?  Being  the  minority, 
not  a  hell  of  a  lot.  We  can,  however,  make 
our  voices  heard.  Write  to  your  MNA,  or  the 
premier,  or  both.  As  for  me,  I  have  another 
option.  I  will  be  eighteen  shortly;  the  next 
election  can't  be  that  far  off.  Like  a  lot  of  my 
compatriots,  cher  Robert.  Je  me  souviens. 


ESSAYS 


Digital  Watch 

An  appropriate  symbol  for  this  century  is 
the  digital  watch.  More  of  an  idea  than  a 
thing  you  wear  on  your  wrist,  the  digital 
watch  embodies  everjrthing  that  is  wrong 


wdth  our  society.  If  one  great  wrist  repre- 
senting North  America  manifested  itself,  it 
would  be  wearing  a  digital  watch;  most  of 
what  we  call  the  civilised  world  bears  a 
digital  watch,  seeing  only  the  moment  of 
time  the  watch  encapsulates.  Gone  are  the 
days  of  the  wind-up  "analog"  timepiece,  a 
timepiece  that  let  us  see  where  we  were, 
where  we  had  been,  and  where  we  were 
going.  Now,  thanks  to  the  digital  watch,  the 
future  and  past  become  mere  mathematical 
abstractions.  We  stumble  around  in  an 
apathetic  smog  doing  things  that,  once 
viewed  on  the  face  of  an  analog  watch,  seem 
reckless  and  ignorant. 

Every  day  thousands  of  acres  of  forest  are 
decimated  to  provide  such  unnecessary 
items  as  disposable  chopsticks  for  Japanese 
workers,  mint-flavoured  toothpicks  for  the 
discerning  businessman,  paper  plates,  pa- 
per napkins,  and  a  vast  array  of  other  "con- 
venience" products.  The  saddest  part  of  our 
predicament  is  best  illustrated  by  the  chop- 
stick.  Picture  a  little  Japanese  chap,  having 
finished  his  lunch,  walking  over  to  the  gar- 
bage and  chucking  out  a  seemingly  insig- 
nificant pair  of  wooden  chopsticks;  ironi- 
cally, his  Casio  chimes  that  it  is  time  for  his 
next  class.  Halfway  across  the  world  a 
handsome  cedar  falls  prey  to  a  chainsaw, 
borne  by  another  little  man  wearing  a  digi- 
tal watch.  Why?  So  the  Japanese  guy  can  go 
into  the  Itmch-room  tomorrow  and  find 
another  pair  waiting  there  in  a  plastic  recep- 
tacle in  its  nice  sanitary  paper  wrapping. 
The  tragedy  is  that  the  Japanese  fellow 
doesn't  even  notice  and  probably  doesn't 
care. 

It  simply  isn't  realistic  to  ask  all  people  to 
stop  living  the  way  they  are  all  accustomed 
to,  but  a  little  appreciation  couldn't  hurt. 
Think  about  it  the  next  time  you  crumple 
your  next  napkin  and  throw  it  into  the 
garbage;  think  about  the  tree  that  once  was; 
and  think  how  nice  it  is  not  to  have  to  clean 
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a  cloth  napkin:  just  try  to  care.  If  you  have 
an  old  wind-up,  wear  it.  What  the  hell,  it 
can't  hurt. 

Sometimes  I  wonder  if  anybody  cares  at 
all. 

David  James 


The  Dream  of  the  Little 
Blue  What...? 

Mirror,  mirror,  on  the  wall, 

Who's  the  lightest  in  his  loafers  of  us  all? 

"You  know,  Sting's  concept  album,"  he  ex- 
claims, "'THE  DREAM  OF  THE  LITTLE 
BLUE  TURTLES!'  What  a  guy!" 
"Do  you  know  what  the  title  means?"  I  ask 
foolishly. 

"No, "  the  Sting  Maniac  replies  slowly.  But 
he's  quick  on  his  feet.  "It  must  mean  some- 
thing important,  for  after  all.  Sting  wrote  it, 
and  he's  an  intellectual." 
(Yes,  I'm  afraid  Sting's  name  speaks  for  his 
fans  as  well  as  for  himself,  and  maybe  for  our 
whole  generation.  I  suppose  last  names  are 
too  conventional  for  80's  intellectuals.) 

The  Sting  Maniac  persists,  "He's  really 
dedicated,  and  he  always  has  new  ideas. 
That's  what  I  like  about  Sting.  Did  you 
know  that  he's  against  apartheid  and  world 
hunger?" 

"No,"  I  confess,  "but  that's  certainly 
novel.  I'm  glad  he's  looking  out  for  us."  The 
haunting  words  of  a  close  friend  suddenly 
come  to  me:  "Sting  digs  out  the  problems 
and  brings  them  home  to  the  people."  What 
a  genius! 

Da  do  do  da  da,  da  do  do  do, 
That's  what  it  is  I  say  to  you... 

—The  Pohce,  1983 


"Sting's  the  musical  wizard  of  our  time," 
the  Sting  Monster  pontificates,  praising 
Sting  like  a  father,  or  a  lover  (I'm  suspicious 
of  the  way  he  alwauys  stares  at  Sting's  chest 
as  he  prances  to  and  fro  across  the  stage.). 

"He  slurs — like — Corey  Hart!  Why  can't 
these  'singers'  even  open  their  mouths  prop- 
erly!?" 

"You  don't  like  Sting,  do  you?  I  thought 
you  liked  genius?" 

"I  hate  facades,  I  hate  bleeding  hearts,  I 
hate  people  who  slur,  I  hate  Sting!  At  least 
wdth  Bon  Jovi  there's  no  pretense.  The 
concept  of  'Slippery  When  Wet'  may  be 
simple,  but  there's  certainly  no  pretentious 
intellect  or  questionable  logic  involved. 
There's  no  deep  allegorical  meaning,  but  I 
truly  believe  that  John  Bon  Jovi  is  slippery 
when  wet.  Did  you  say  'The  Dream  of  the 
Little  Blue  Turtles'? 

Needless  to  say,  the  Stinger's  faithful 
idiot  is  insulted.  He  leaves.  But  it's  just  as 
well.  I  now  make  a  desperate  plea  to  all  you 
Sting  haters.  We  must  show  solidarity. 
Come  out  of  the  closet. 

The  time  is  now  to  rise  up  violently 
against  the  mindless  posturing  of  Sting  and 
his  Monsters. 

Join  me  at  the  Big  O  for  an  April  Fool's 
event  where  we  can  honour  Sting  as  official 
Village  Idiot  and  Transcendental  Fool. 

I'll  see  you  there,  just  to  the  left  of  Tim 
Wallach's  base  line.  That's  all  it  is  I  say  to 
you. 

Warren  Valdmanis 

Discipline 

As  a  child,  one  is  taught  not  to  hit  others, 
to  let  others  borrow  one's  toys,  to  take  care 
of  one's  toys  and  to  stay  together  with  one's 
fi-iends.  These  principles  of  pacifism,  shar- 
ing, responsibility  and  tmity  are  key 
elements  to  peace  and  success  in  life.  When- 
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ever  a  child  does  not  respect  these  prin- 
ciples, he  is  chastised  by  his  parents  or 
teachers.  The  most  effective  means  to  teach 
him  that  he  has  done  something  wrong  is  to 
confine  him  to  silence  in  a  detention  room 
where  he  may  reconsider  his  action  and 
ponder  why  it  was  wrong.  Since  70%  of  one's 
lifetime  knowledge  is  accumulated  before 
the  age  of  twelve,  it  is  imperative  that  these 
principles  be  understood  in  this  period  of 
one's  life  so  that  one  can  successfully  apply 
and  appreciate  them  later  on.  If  one  hasn't 
been  able  to  understand  these  principles 
before  the  age  of  twelve,  it  is  unlikely  that 
one  ever  will  since  "you  can't  teach  an  old 
dog  new  tricks." 

There  are  several  students  in  the  Secon- 
dary School  who  have  not  yet  grasped  these 
principles,  and  thus  they  are  often  given 
detentions  for  not  being  responsible  (forget- 
ting to  return  library  books),  for  fighting 
(belligerence),  for  vandalism  (not  taking 
care  of  property),  etc.  Generally  it  is  the 
same  group  of  students  who  get  detentions, 
and  since  they  don't  stop  their  misdemean- 
ors, it  is  evident  that  the  disciplinary  system 
of  the  Secondary  School  does  not  work. 
Consider  then  for  a  moment  the  saying  "If 
you  give  a  man  a  fish,  he  will  be  satisfied  for 
a  day;  but  if  you  teach  a  man  to  fish,  he  vrill 
be  satisfied  for  the  rest  of  his  Ife."  In  other 
words,  when  a  frequent  offender  gets  a  de- 
tention, he  behaves  for  a  couple  of  days,  but 
soon  forgets  about  it  and  continues  to  be 
disobedient  until  a  teacher  catches  him  once 
again  in  the  act  of  disobedience.  Therefore, 
instead  of  continually  punishing  the  offend- 
ers, it  wouldbe  better  to  try  to  convince  them 
why  being  disobedient  is  wrong.  One  such 
method  would  be  to  set  up  a  counselUng 
system  with  professional  counsellors  who 
can  help  the  students  and  try  to  get  them  to 
understand  the  importance  of  pacifism, 
responsibility,  and  sharing,  which  they 
never  learned  in  their  childhood.  This  may 


not  be  the  best  solution,  but  at  least  it's 
better  than  giving  the  students  detentions, 
a  punishment  which  evidently  doesn't  work. 

Adrian  Rosio 

Spring  at  Last 

Slush,  snow,  boots,  mitts,  and  cold  air  are 
reaching  their  end  as  the  beautiful  month  of 
March  approaches  us.  Warmer  weather, 
less  snow,  and  more  water  awaits  us  in  the 
next  few  months.  Not  many  people  have 
thought  about  the  March  break  yet,  but 
everyone  should  take  the  opportunity  of 
trying  the  best  fishing  of  the  year!  That's 
right;  most  people  overlook  fishing  as  a 
pastime,  although  it  is  a  fun  and  relaxing 
hobby  that  is  easily  enjoyed  in  Quebec. 
Lakes  such  as  Lac  St.  Louis,  Brome,  and 
Memphremagog  are  easily  accessible  by  car 
and  can  be  fished  from  the  shore  or  from  a 
boat. 

During  the  colder  months  from  Novem- 
ber to  February,  fishes'  metabolism  slows 
down  to  extremes  that  can  be  compared  to 
the  hibernation  of  mammals.  They  are  quite 
inactive  at  this  time.  When  spring  starts, 
however,  the  ice  slowly  begins  to  melt,  and 
eventually  the  lakes  become  ice  fi-ee.  The 
increasing  amount  of  daylight  lengthens  the 
warming  effect  of  the  sun.  As  the  water 
warms,  the  spawning  progression  of  many 
fish  takes  place.  Just  before  this  spawning 
time,  the  fish  are  very  active  and  trophies 
are  not  as  hard  to  catch  anymore.  Shallow 
water  is  the  place  to  fish  with  fast-moving 
lures  such  as  crankbaits  (minnow  imita- 
tors), spinners,  and  spoons.  A  faster  re- 
trieve of  these  lures  is  essential  because  the 
aggressive  fish  are  protecting  their  future 
spawning  beds.  This  is  a  prime  time  for 
Northern  Pike,  Smallmouth  Bass,  Walleye, 
and  Rainbow,  Brook,  and  Brown  Trout.  So 
get  your  rods  and  reels  out  and  prepare 
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yourself  for  some  fast  action  during  the 
holidays,  but  remember  to  release  a  few  fish 
so  you  may  see  them  again  in  a  year's  time. 

Minya  Gavrilovic 


CLASSIFIED 


For  Sale:  A  Roland  CB-141  color  monitor. 
Original  cost  $500.  Unused.  Price  nego- 
tiable. Contact  Adrian  Rosio,  IOC. 


